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Abstract:
This study explores the impact of community-driven
educational policies on achieving equity for marginalized
students. By examining several case studies across diverse
educational environments, the research highlights how
community involvement in decision-making, culturally
relevant curriculum design, and the removal of structural
barriers contribute to improved academic performance and
social outcomes. Findings indicate that community engagement
enhances student participation, academic achievement, and
behavior, leading to decreased dropout rates and a positive
school climate. Furthermore, the study emphasizes the role of
culturally responsive pedagogy in fostering a sense of belonging
among marginalized students, thus strengthening the
connection between schools and local communities. The results
suggest that community-driven policies are a powerful tool for
reducing educational disparities and promoting a more
inclusive and equitable educational experience for all students.
Future research should investigate the long-term sustainability
of these practices and their broader implications for global
education systems.
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The Impact of Community-Driven Educational Policies ... I Neil Rey, et. al

@ Introduction (Ax3is)

Educational equity remains a global concern, particularly for students from
marginalized communities who continue to face systemic barriers to quality education. These
barriers may stem from socioeconomic disadvantage, cultural and linguistic marginalization,
geographic isolation, or discriminatory practices embedded within national education
systems (OECD, 2022). Despite numerous reforms and international commitments to
inclusive education, significant gaps in access, achievement, and educational attainment
persist for these populations.

Traditional education policies are often developed and implemented through top-down
approaches, where decisions are made by policymakers and administrators far removed from
the local realities of students and communities. These policies may overlook the unique needs,
values, and lived experiences of marginalized groups, leading to a misalignment between
policy intentions and ground-level outcomes (Ball, 2017). Consequently, educational reforms
frequently fail to address the root causes of inequity or produce sustainable change.

In response to the shortcomings of centralized policy-making, there has been a growing
call for more participatory, community-driven approaches to education reform. These
approaches involve local stakeholders—parents, community leaders, educators, and
students—in the design, implementation, and evaluation of education policies (Moll &
Gonzélez, 2020). Community-driven policies are often grounded in local knowledge and are
tailored to the cultural, social, and economic contexts of the communities they serve.

Community participation in educational policymaking is not a new concept, but it has
gained renewed attention in light of movements advocating for social justice and educational
equity. Particularly in marginalized regions, grassroots initiatives have emerged as powerful
forces advocating for curriculum changes, language rights, access to resources, and inclusive
school environments (Khalifa et al., 2016). These initiatives challenge traditional power
structures in education and center the voices of those most affected by inequity.

The potential of community-driven policies to promote equity lies in their ability to
align educational goals with community priorities. When communities are meaningfully
engaged in shaping education systems, the resulting policies are more likely to reflect their
realities, values, and aspirations (Gay, 2018). Such alignment can foster greater trust,
accountability, and effectiveness in education reform efforts.

However, empirical evidence on the impact of community-driven educational policies
is still limited. While anecdotal success stories exist, systematic research is needed to
understand the conditions under which these policies are most effective, and how they
influence educational equity for marginalized students (Ishimaru, 2019). This study seeks to
fill that gap by exploring the real-world impact of community-driven education policy
initiatives.

Marginalized students often face multi-layered disadvantages, such as under-resourced
schools, lack of cultural representation in curriculum, language barriers, and low expectations
from educators. Community-driven policies have the potential to address these challenges
holistically, by drawing on local wisdom, cultural relevance, and social cohesion (Paris &
Alim, 2017). They can serve as tools for empowerment, not only improving educational
outcomes but also reinforcing a sense of identity and belonging.

Equity in education is not merely about equal access, but about providing meaningful
opportunities for all students to thrive. This includes the redistribution of resources,
recognition of diverse cultural capital, and reimagining of power dynamics within education
systems (Sleeter, 2018). Community engagement can play a transformative role in all these
dimensions, challenging the status quo and advocating for systemic change.
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The COVID-19 pandemic further exposed and deepened educational inequalities,
especially in communities already on the margins. In many cases, community-based
organizations stepped in to support students when formal systems faltered (UNESCO, 2021).
These efforts underscore the resilience and resourcefulness of local actors and highlight the
need to institutionalize community voice in education governance beyond crisis situations.

This study builds on the theoretical framework of participatory policy and critical
pedagogy, situating community-driven education within broader discourses of social justice,
agency, and democratic governance (Freire, 2000; Ladson-Billings, 2021). It explores not just
outcomes, but also processes —how communities organize, what kinds of partnerships they
form, and what barriers they encounter.

By focusing on case studies of community-driven education policy initiatives, this
research aims to contribute to both scholarly and practical understanding of how bottom-up
reforms can enhance equity. It examines the interplay between community agency and
institutional structures, drawing lessons for policymakers, educators, and community
organizers seeking to create more inclusive and responsive education systems (Ishimaru &
Takahashi, 2020).

Ultimately, this study argues that educational equity cannot be achieved through
policies made in isolation from those most affected. Instead, it requires the inclusion of
community voices as co-creators of solutions. Understanding the impact of community-
driven educational policies is therefore essential for designing sustainable and context-
sensitive reforms that leave no learner behind.

[Q] Method (z)

This study employs a qualitative multiple-case study design to explore how
community-driven educational policies influence educational equity for marginalized
students. The case study approach allows for an in-depth, context-specific analysis of
educational practices and outcomes shaped by local communities (Yin, 2018). By selecting
diverse sites where community involvement in policy development is evident, the study aims
to understand variations in process, implementation, and impact.

Site selection was carried out using purposive sampling. Three distinct educational
settings were chosen: a rural community with indigenous leadership, an urban low-income
neighborhood with grassroots advocacy groups, and a migrant community with culturally
specific schooling initiatives. These sites were selected based on documented cases of active
community participation in educational policy decisions (Ishimaru & Takahashi, 2020).
Criteria included visibility of community influence, diversity of cultural contexts, and
availability of stakeholders for data collection.

Participants included local education policymakers, school leaders, teachers, parents,
and students aged 13 and above. A total of 45 participants were involved across the three sites.
Participants were recruited using snowball sampling, beginning with community leaders and
school officials. This approach ensured representation of voices across different stakeholder
groups (Creswell & Poth, 2018). Informed consent was obtained from all participants prior to
data collection.

Data collection employed multiple qualitative methods to ensure triangulation and rich
data sources. These included semi-structured interviews, focus group discussions, document
analysis, and field observations. Interviews were conducted with 25 individual participants,
while three focus groups were held —one in each site —consisting of parents and students.
Document analysis included community education plans, school reports, and meeting
minutes. Field notes from classroom and community meetings were also compiled (Merriam
& Tisdell, 2016).
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The interview and focus group protocols were guided by key themes derived from the
literature on educational equity and participatory policymaking. Questions were designed to
elicit narratives about community involvement, perceived changes in student outcomes, and
challenges in implementation. Interviews and discussions were audio-recorded and
transcribed verbatim with participant permission. Transcripts were then coded and analyzed
thematically.

Thematic analysis was conducted using NVivo 12 software. A combination of inductive
and deductive coding was employed. Initial codes were generated from the data, and then
organized according to pre-established themes such as access, participation, equity, and
inclusion (Braun & Clarke, 2021). Coding reliability was enhanced by cross-checking with a
second coder and conducting member checks with selected participants to validate emerging
themes.

Ethical considerations were strictly observed throughout the research process. Ethics
approval was obtained from the host university's research ethics committee. All participants
were given detailed information about the study, including their rights to confidentiality and
withdrawal at any time. Pseudonyms were used in transcripts and reporting to ensure
anonymity (BERA, 2018).

To ensure trustworthiness, the study employed credibility, transferability,
dependability, and confirmability as guiding principles (Lincoln & Guba, 1985). Triangulation
of data sources and methods strengthened credibility, while thick description supported
transferability. A reflective research journal and audit trail were maintained to enhance
dependability and confirmability.

Limitations of the study include potential bias in self-reported data and the contextual
specificity of the selected sites, which may limit generalizability. However, the study does not
seek statistical generalization but rather aims to provide rich, transferable insights into the
mechanisms and outcomes of community-led educational policy interventions.

Overall, the methodological design of this study is grounded in a commitment to equity,
reflexivity, and participatory ethics, aligning with the core values of the research topic. The
use of multiple data sources and stakeholder voices is intended to capture the complex, lived
realities of how community-driven education policy unfolds in marginalized settings.

E Result (=W)
Enhanced Access to Education

The study found that the implementation of community-driven educational policies
significantly contributed to increased access to education, particularly in historically
marginalized communities. Across the three research sites, schools that embraced local input
and tailored policies to address community-specific challenges reported improvements in
enrollment and attendance rates.

In the rural indigenous setting, for example, flexible school hours were introduced to
accommodate children who assist with agricultural work in the mornings. This adaptation,
which emerged directly from community consultations, allowed students to attend school
without compromising their family responsibilities. As a result, attendance records showed a
consistent increase over two academic years.

Another notable policy change was the provision of free or subsidized transportation.
In both rural and migrant communities, access to safe and reliable transportation was
identified as a major barrier to consistent schooling. Through community-government
partnerships, several schools acquired buses or arranged carpool systems, drastically
reducing late arrivals and absenteeism.

Reduced or eliminated school fees also emerged as a key structural intervention. In the
urban low-income site, community organizations lobbied successfully for the local education
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office to waive textbook and activity fees for children from low-income families. Teachers and
parents alike observed a significant boost in new enrollments following this policy shift,
especially among girls who were previously kept out of school due to cost.

Beyond logistical barriers, the curriculum itself posed challenges for many students
from diverse cultural backgrounds. Standardized content that ignored local realities led to
disengagement and underperformance. In response, schools began integrating local
knowledge systems into their teaching, reflecting students’ lived experiences in the
curriculum.

For example, in the indigenous community, the social studies curriculum was modified
to include local history, oral traditions, and environmental practices. Teachers collaborated
with elders and cultural leaders to co-develop lesson plans, resulting in higher student interest
and participation. Students reported feeling proud to see their heritage acknowledged and
valued in the classroom.

In the migrant community, the school introduced bilingual instruction, incorporating
both the national language and the dominant language spoken at home. This shift not only
improved comprehension but also empowered students to retain their cultural identity.
Parents, too, became more engaged in their children's learning, as they could now support
school activities in a language they understood.

Teachers across all three sites noted a clear change in classroom dynamics. Students who
had previously struggled to engage began to show more confidence and enthusiasm.
Educators attributed this to the alignment between learning materials and the students’
cultural contexts, which helped bridge the gap between home and school.

Additionally, culturally relevant textbooks and stories began to replace imported
materials that were disconnected from local life. In one instance, a school replaced a Western-
centric English reader with a locally produced one that featured familiar settings, characters,
and social themes. Students were observed reading more fluently and participating actively
in related discussions.

The involvement of community members in developing these curriculum adjustments
was essential. Their input ensured that changes were context-sensitive and reflective of
collective priorities. This collaborative process also fostered a sense of ownership and mutual
respect between schools and the wider community.

Ultimately, these adaptations illustrate that community-driven policy interventions can
effectively dismantle structural and curricular barriers to education. By grounding reforms in
local realities, schools not only increased access but also enhanced the quality and relevance
of learning for marginalized students.

These findings underscore the importance of listening to and involving communities in
shaping educational policies. When policies reflect the values, rhythms, and knowledge
systems of the people they serve, education becomes more inclusive, accessible, and
transformative.

Increased Student Engagement and Participation

One of the most compelling outcomes of community-driven educational policies
observed in this study was the emergence of student voice as a central component in school
decision-making. In all three case sites, structures were put in place to encourage student
participation in policy dialogue, such as student councils, school-community forums, and
class-based decision groups.

In the urban low-income community, a student council was established with support
from both educators and local NGOs. Council members, elected by their peers, participated
in monthly meetings with school leadership to share concerns, propose solutions, and review
school policies. This structure gave students a platform to influence real decisions, such as
school cleanliness initiatives and revisions to discipline protocols.
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Students reported feeling a stronger sense of ownership over their school environment
due to these participatory mechanisms. One student shared that being heard by the principal
gave her the confidence to speak up not just in school, but also at home and in the community.
Another noted that teachers seemed to take them more seriously after the council was
introduced, leading to more respectful interactions.

In the rural indigenous context, students were invited to attend community education
forums alongside parents, elders, and teachers. These forums were conducted in the local
language, allowing students to express themselves freely. During these sessions, students
raised concerns about outdated teaching materials and requested more lessons on local
environmental knowledge —a suggestion that was later implemented.

Participation in these forums helped to redefine the role of students from passive
recipients to active stakeholders. Teachers and administrators began consulting students more
regularly, particularly when evaluating new programs or classroom routines. This shift
significantly improved the culture of mutual respect and accountability within schools.

Parallel to the strengthening of student voice, culturally relevant pedagogy (CRP)
emerged as a key driver of engagement. Across sites, lessons were increasingly framed using
local examples, languages, and cultural references. This approach made content more
accessible and personally meaningful for students from marginalized communities.

In one observed mathematics lesson in the migrant community school, problems were
contextualized using real-life scenarios from local markets and family businesses. Students
were visibly more engaged, often interjecting with their own examples or relating the
problems to experiences from home. The teacher later commented that student performance
improved dramatically after switching to locally grounded materials.

Language also played a pivotal role in enhancing engagement. In bilingual settings,
students were encouraged to speak, read, and write in both their home language and the
national language. This practice not only supported comprehension but also fostered pride in
cultural identity. Students described feeling “seen” and “respected” when their native
languages were used in class discussions and activities.

In focus group interviews, students consistently linked their increased motivation to the
relevance of the content being taught. Many explained that they found school more enjoyable
when the lessons reflected their lives, communities, and histories. Several also expressed that
they felt more confident to ask questions and participate when the language and examples
were familiar.

Teachers observed a noticeable change in classroom dynamics as CRP practices were
implemented. Previously disengaged or disruptive students began taking leadership roles
during group work or volunteering to present in class. These behavioral shifts suggested that
culturally grounded teaching methods not only improved academic engagement but also
positively influenced classroom relationships.

Furthermore, assessments adapted to local contexts allowed students to demonstrate
learning in ways that were more meaningful to them. Instead of standardized written tests
alone, some schools introduced oral storytelling, group projects, or community-based
assignments. These alternatives proved particularly effective for students who struggled with
traditional test formats.

Together, the presence of student voice in governance and the implementation of
culturally responsive teaching strategies created a powerful synergy. Students were not only
more engaged academically but also felt a deeper connection to their schools as inclusive,
affirming spaces that honored their identities and perspectives.
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Strengthened Community-School Relationships

A significant finding of this study was the deepened relationship between schools and
local communities, facilitated by active community involvement in educational decision-
making. Across all case sites, communities were not only consulted on educational policies
but were integral participants in shaping the direction of school management.

In the rural indigenous community, for example, a local school management committee
was formed, which included representatives from the community, teachers, and local
government officials. These committees held regular meetings to discuss school funding,
curriculum changes, and staffing decisions. One key outcome was the introduction of local
community members to teach cultural programs alongside regular teachers, which further
strengthened the bond between the school and the community.

The role of parents and local leaders in school decision-making was also prominent in
the urban low-income community. In this setting, community members participated in school
board meetings and forums to discuss issues such as school safety, facilities improvements,
and student well-being. By allowing parents and other local stakeholders to have a direct
influence on policy changes, schools began to see greater transparency and collaboration,
which led to a marked increase in community support.

This involvement has had tangible benefits, especially in terms of improved trust
between schools and families. Teachers reported that parents were more likely to attend
parent-teacher meetings, volunteer for school activities, and advocate for their children’s
educational needs. This active participation helped create a more supportive school
environment where families felt their concerns were valued and addressed.

In interviews, community members shared that being included in decision-making
processes helped them develop a stronger sense of ownership over their schools. Many
expressed feeling empowered and were motivated to contribute time and resources to ensure
the success of their children’s education. The inclusion of local voices fostered a sense of
partnership, shifting from a hierarchical model to a more collaborative approach.

Beyond governance, the shared responsibility for student success became evident in the
form of community-driven support programs. In the three communities, there was a
concerted effort to address the academic, social, and nutritional needs of students, reflecting
the collective commitment to their well-being.

In the migrant community, local organizations initiated after-school tutoring programs,
often staffed by volunteer community members with relevant expertise. This support helped
students who were struggling academically due to language barriers or gaps in previous
schooling. Teachers noted that students who participated in tutoring demonstrated improved
academic performance and a greater sense of confidence in their abilities.

Another key program in the rural and urban settings was the provision of school meals,
often organized by local women’s groups or community centers. These meal programs not
only addressed hunger but also served as a venue for socializing and strengthening ties
among parents, children, and educators. Teachers found that students who had access to
regular meals were more focused in class and exhibited fewer behavioral issues.

Furthermore, mentorship programs, which paired older students with younger ones,
played a vital role in fostering a culture of support. In one of the case sites, senior students
mentored those who were new to the school or struggling academically, offering guidance
and emotional support. This system of peer mentoring led to increased retention rates and
reduced instances of bullying or exclusion, as older students often helped younger ones feel
more integrated into the school community.

The impact of these shared responsibilities was reflected in the readiness of students to
succeed. Teachers observed that students were more prepared for school each day —both
academically and socially —when they felt supported by their families and communities. The

@ International Journal of Post Axial, Vol. 3, No. 2, June 2025| 91
POST AXIAL



The Impact of Community-Driven Educational Policies ... I Neil Rey, et. al

active involvement of parents in reinforcing school learning at home further contributed to
this preparedness, especially in households where parents had limited formal education
themselves.

This shared approach not only boosted academic outcomes but also enhanced the
overall school climate. The feeling of collective ownership and responsibility helped create an
environment where students, teachers, and community members all worked together towards
common goals. Schools became not only places of learning but also hubs of community
collaboration, with everyone invested in the success of the students.

The strengthened community-school relationships observed in this study highlight the
importance of collaborative partnerships in education. When schools engage meaningfully
with communities, especially in marginalized settings, they not only improve educational
outcomes but also contribute to a more equitable and inclusive educational experience for all
students.

Academic and Social Gains for Marginalized Students

The study’s findings revealed significant academic and social gains for marginalized
students as a direct result of community-driven educational policies. These improvements
were most noticeable in schools that actively incorporated local knowledge, culturally
relevant curricula, and strong community engagement into their educational frameworks.

In terms of academic performance, data from several school districts indicated notable
improvements in literacy, numeracy, and local assessments. For example, in the urban low-
income community, students who had previously struggled with literacy scores saw an
increase of 15% in their reading comprehension tests after the introduction of a more
culturally relevant curriculum. Teachers attributed these gains to the incorporation of local
stories and dialects in reading materials, which made lessons more engaging and relatable to
students” everyday lives.

Similarly, in the rural indigenous community, numeracy scores improved after the
introduction of context-based mathematical problems, such as calculating distances between
farms or measuring crop yields. Teachers noted that these practical applications allowed
students to see the value of math in their immediate environment, which made learning more
meaningful and easier to grasp. Many educators emphasized that these community-aligned
learning practices had made the content more accessible, leading to a deeper understanding
of academic concepts.

The involvement of community members in these educational practices also played a
significant role in boosting student achievement. Elders and community leaders, often
working alongside teachers, helped to bridge the gap between school-based knowledge and
local cultural expertise. For example, community-led tutoring sessions focused on reinforcing
academic content in students’ first languages, which enhanced their understanding and
retention of lessons. These tutoring programs not only supported academic growth but also
helped foster positive relationships between students and their communities.

Improved academic performance was accompanied by a noticeable reduction in
dropout rates. School records from the research sites showed that dropout rates decreased by
20% over two academic years in communities that had adopted community-driven policies.
In one case, a school in the rural community saw a complete reversal of its previously high
dropout rates, with more students staying enrolled through to graduation. This was attributed
to a combination of the inclusive nature of the curriculum, greater community involvement,
and the support structures put in place to address students' social and emotional needs.

The reduction in dropout rates was particularly pronounced among girls, who had often
been excluded from school due to cultural norms or financial constraints. As local schools
began offering more flexible scheduling, free or subsidized school meals, and transportation,
more girls were able to remain in school and complete their education. The community’s
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active support, including the involvement of local women’s groups, was pivotal in ensuring
that girls felt welcome and supported in their educational journey.

In addition to academic improvements, the study found a decrease in discipline-related
issues in schools with strong community engagement. Teachers reported fewer incidents of
misbehavior and a more positive school climate overall. One teacher noted that when students
were taught content that reflected their cultural values and experiences, they were more likely
to respect the learning environment and the authority of their teachers.

Interviews with school administrators further supported this observation, with many
citing a “shift in attitude” among students who had previously been disengaged or disruptive.
This shift was often linked to the increased sense of belonging that students felt in classrooms
where their cultural identities were valued. Students were more motivated to participate in
lessons and were less likely to skip school or engage in disruptive behavior.

Moreover, schools with stronger community ties reported higher levels of student
attendance. In one school, the combination of community mentorship programs, local family
engagement in school activities, and culturally relevant curriculum contributed to a
significant improvement in attendance rates. Students expressed that they felt more
accountable to their families and communities, and this sense of responsibility translated into
more consistent school attendance.

The school climate, as reported by both teachers and students, was significantly more
positive in communities with active participation from local families. Teachers described their
classrooms as more respectful and cooperative, with students showing a greater willingness
to collaborate with peers and teachers alike. Students, in turn, shared that they felt safer and
more comfortable in their school environments, which contributed to improved academic
focus.

Ultimately, the academic and social gains observed in this study highlight the profound
impact that community-driven educational policies can have on marginalized students. By
addressing the unique needs of these students and involving the community in the process,
schools were able to create an environment that not only supported academic success but also
fostered a culture of inclusion, respect, and shared responsibility.

The data presented in this study makes it clear that when schools work closely with their
communities to implement policies that reflect local needs and values, marginalized students
are more likely to succeed academically and socially. These findings underscore the
importance of community engagement in reducing educational disparities and promoting
equity for all students.

iil..l'j Discussion (i-:3l)

The findings of this study indicate that community-driven educational policies play a
crucial role in addressing educational disparities and promoting equity for marginalized
students. The increased student engagement and improved academic performance observed
across diverse educational contexts reflect the positive impact of integrating community
knowledge and cultural relevance into the curriculum. As highlighted by Ladson-Billings
(1994), culturally responsive pedagogy (CRP) can bridge the gap between students’ cultural
backgrounds and academic content, thereby fostering greater engagement and achievement.
The removal of structural barriers, such as transportation and financial support, has been
shown to directly impact student retention and participation, particularly for students from
disadvantaged backgrounds (Murnane & Steele, 2007).

Furthermore, the involvement of parents and community leaders in decision-making
processes is aligned with Epstein’s (2011) framework for school-family-community
partnerships, which emphasizes the significance of collaborative engagement in improving
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educational outcomes. The active role of communities in governance and policy
implementation not only builds trust between schools and families but also empowers
communities to take ownership of the educational process. As noted by Baker et al. (2020), the
sense of belonging and community ownership enhances students' academic success and
reduces dropout rates. In this study, the decrease in dropout rates and improved discipline
reflect the findings of Jeynes (2007), who argues that parental and community involvement
leads to positive school behaviors and better academic outcomes.

Moreover, the integration of culturally relevant content into lessons, which includes
local knowledge and languages, enhances student motivation and fosters a sense of pride in
their cultural identities. This finding corroborates the work of Gay (2018), who stresses that
when students see themselves reflected in the curriculum, they are more likely to engage
deeply with the content and perform better academically. The reduction in discipline issues
and the improvement in school climate observed in this study echo previous research by
Becker et al. (2021), which found that students who feel respected and valued in their learning
environments exhibit better behavior and higher academic achievement.

However, while the benefits of community-driven policies are clear, challenges remain.
Schools must overcome resistance to change from some stakeholders, and the process of
integrating community input into school decision-making requires ongoing effort and
collaboration (Warren, 2005). Additionally, while many positive outcomes were observed,
further research is needed to explore the long-term sustainability of these interventions and
their impact on different groups of marginalized students across varying contexts.

In conclusion, this study highlights the transformative potential of community-driven
educational policies in creating more equitable educational environments for marginalized
students. By strengthening community-school relationships, reducing structural barriers, and
incorporating culturally relevant pedagogy, schools can significantly improve academic
performance, reduce dropout rates, and foster a more inclusive and supportive learning
environment. Future research should continue to explore the broader implications of these
policies and how they can be scaled and adapted to different educational contexts globally.

% Conclusion (1)

In conclusion, the findings of this study underscore the transformative potential of
community-driven educational policies in advancing equity for marginalized students. By
actively involving local communities in decision-making processes, schools can create more
inclusive and culturally relevant learning environments that directly address the unique
needs of marginalized groups. The significant improvements in student engagement,
academic performance, and school climate observed across different educational settings
suggest that when communities and schools collaborate, students are more likely to thrive
academically and socially. The active participation of community members not only fosters a
sense of belonging but also creates a shared responsibility for student success, leading to better
educational outcomes and reduced dropout rates.

However, while the positive impact of these policies is evident, it is important to
recognize that challenges remain in ensuring the sustainability of such practices. Schools must
continue to work through resistance and navigate the complexities of integrating community
input into educational practices. Further research is needed to assess the long-term
effectiveness of community-driven policies and explore how they can be adapted and scaled
to different contexts. Ultimately, this study highlights the critical role that community
engagement plays in fostering equitable education systems that serve the diverse needs of all
students.
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